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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Lees Brook Community 
School 

Number of pupils in school  1061 

Proportion (%) of pupil premium eligible pupils 30 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021/22 

2022/23 

2023/24 

Date this statement was published December 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Z House, Principal 

Pupil premium lead S Geary, AP Achievement 
and Progress 

Governor / Trustee lead M Ainsley 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £276,950 

Recovery premium funding allocation this academic year £42,657 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£319,607 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Lees Brook Community School, our mission is to empower young people to be innovative, 

resilient and confident. We aim to produce students who can think for themselves, who are 

socially confident and who have the skills to achieve in further education, work and in life. 

Academic outcomes are of course extremely important, however at Lees Brook, we believe 

that it is as equally important to produce well rounded young people who will go on and thrive 

in the world of work. We hold these ambitions for every student within our school – regardless 

of their background. Our ultimate goal for our disadvantaged students is that they achieve, 

academically and pastorally, in-line with their non-disadvantaged peers across the school – 

and for all students to achieve at or above national average levels. 

We recognise that addressing disadvantage in its broadest sense is not a ‘quick fix’ and that 

disadvantage can have far-reaching implications in different areas of students’ lives. These 

ideas are key to the design of our 3-year strategy – which will focus on the following 3 areas: 

• Tier 1 - supporting training and continuous development to improve the quality of all 

teaching   

• Tier 2 - targeted support for students identified as disadvantaged through evidence-

based interventions   

• Tier 3 - supporting whole school strategies to improve attendance, behaviour and 

attitudes to learning 

High-quality teaching is at the heart of our approach, with a focus on areas in which students 

experiencing disadvantage require the most support. This is proven to have the greatest impact 

on closing the disadvantage attainment gap and at the same time will benefit the non-

disadvantaged students in our school. 

Our strategy is also integral to wider school plans for education recovery, notably in its targeted 

support through the School Led Tutoring Programme for students whose education has been 

worst affected, including non-disadvantaged pupils. Our approach will be responsive to 

common challenges and individual needs. 

Additionally, we seek to draw upon positively impactful practices in place within other schools, 

that we can benchmark ourselves against in terms of key demographics such as percentage of 

PP students within the school cohort, proportion of students with EHCPs and educational 

phase. To ensure a robust evidence base, we sought to use the EEF Families of Schools 

Database. The intent here is to have tangible benchmarks from which to base our success 

criteria – which will become our measure of impact for this 3-year strategy. 

 

  

https://v2.educationendowmentfoundation.org.uk/tools/families-of-schools-database/
https://v2.educationendowmentfoundation.org.uk/tools/families-of-schools-database/
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Literacy/Reading   

Lower levels of literacy and numeracy on entry to Year 7 compared to national 
averages and age-related expectations.  

In Sept 2021, GL Assessment NGRT analysis was used in the absence of 
formal; KS2 SATs, indicating that on entry, the average overall PP reading ability 
of Y7 is below the sample average for PP. 

 

The proportion of Y7 students achieving a stanine of 4+ (average ability or 
higher) in Sept 21 is:  

• All        72% stanine 4+  

• PP       49% stanine 4+ (PP-No 87%) GAP of 38% 

• SEND  23% stanine 4+  

• SEND-PP  5% stanine 4+ 

 

2 Attendance 

Attendance of PP learners is below that of non-PP learners for the past 3 
years, affected further by ongoing disruption caused by COVID.  

2020-21 attendance rates: 

• All 89.35% 

• PP 87% 

• SEND/PP 84% 

In 2019-20 (pre-pandemic), the rates of attendance: 

• All 94.4% 

• PP 93% 

• SEND/PP 92% 

3 Pupil Behaviours 

Greater proportion of behaviour incidents that result in removal from lessons 
and fixed term exclusions (FTE) recorded for PP students compared to non-
PP. 

Internal Analysis 2020/21 1+ FTE: 

• All 2.9% (33) 

• PP 4.9% 

• SEND/PP 5% 

Analysis of internal historical data has identified that some PP students 
struggle to meet expectations and have poor attitudes to learning, resulting in 
repeat FTEs. 

4 Progress and Achievement 

Lower levels of aspiration and resilience amongst disadvantaged students and 
hence overall lower achievement and progress.  

Internal progress and achievement analysis indicates: 
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• 2018 PP P8 – 0.85 | 5+ Eng/Ma 28% 

• 2019 PP P8 – 0.48 | 5+ Eng/Ma 22% 

 

5 Parental engagement 

Lower levels of parental engagement concerning students’ academic progress 
is seen within the PP cohort when compared with non-PP peers, and this is 
reflected through attendance at parents’ evening over time.  

 

Internal analysis into parental engagement at subject/parents’ evening 
indicates: 

• 2019-20 PP attendance 44% (non-PP 76%) 

• 2021-21 PP attendance 51% (non-PP 75%) 

 

6 Access to Technology 

Access to technology and additional academic resources is most limited 
for students identified as disadvantaged, as evidenced by the number of 
laptops and/or data dongles loaned out during the second national school 
closure.   

• 53% of the school’s PP cohort loaned a device. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment and progress score for 
Pupil Premium students.  

By the end of our 3-year strategy plan, 
overall attainment and progress will 
exceed the EEF Families of 
Schools (2019) average and be in-line with 
national average.  : 

• P8 measure for students identified as 
disadvantaged drawing closer to 
national average of 0 year-on-year. 

• A8 measure for students identified as 
disadvantaged drawing closer to 
national average year-on-year (46.7 
based upon 2019 assessments). 

• 4+ Basics measure for students 
identified as disadvantaged drawing 
closer to national average year-on-
year (64.5% based upon 2019 
assessments). 

  

Improved progress and attainment at Key 
Stage 3, relative to non-disadvantaged peers. 

GL Assessment Progress in English and 
Maths indicates a greater proportion of 
students in stanines 4+ and this increases 
as students move between Y7 and 9.  

Improved reading among all pupils in KS3, 
including those who are disadvantaged.  

GL Assessment reading tests demonstrate 
improved Mean SAS among students 
identified as disadvantaged   

Improved attendance for Pupil Premium 
students. 

By the end of our 3-year strategy plan: 

• Average PP attendance to be equal 
to or above the 3-year average for 
students achieving a P8 score of 0 
(currently 94.7%). 

• Gap between PP and non-PP 
attendance closing year-on-year. 

• Reduction in PP persistent 
absentees. 

• Improve the punctuality to school of 
PP pupils. 

Effective behaviour strategy and support for 
disadvantaged and/or those who have 
SEND.  

Reduction in number of negative incidents 
from students identified as disadvantaged 
and/or those who have SEND. 

Improved attitudes to learning (ATL) from 
disadvantaged learners. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £75,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Identify ‘lost learning’ and 
insecure knowledge due to 
COVID-19 through a variety of 
locally and nationally standardised 
metrics (such as QLA within 
school-centred and trust-wide 
assessments; GL Assessments). 
Provide regular feedback on 
personalised strengths and 
weaknesses to students and their 
parents in a multi-modal manner 
(via lessons, Go4Schools, printed 
reports & other direct contact from 
teachers & wider school staff).  

EEF Teaching & Learning Toolkit: 
feedback provides very high impact (+6 
months) for very low cost, based on 
extensive evidence. 

 

 

1, 4, 5 

A varied and vibrant CPL 
programme, enabling staff to 
continually develop their teaching 
practice in a range of areas based 
upon whole-school and individual 
teacher priorities, with the 
overarching goal of ensuring the 
highest quality of first-wave 
teaching and learning. Providing 
time, resources and opportunities 
for teachers to access with 
research, collaborate with 
colleagues and engage with guest 
speakers allows staff to access 
development opportunities within 
and beyond the Trust and have 
the confidence to innovate.  

High-quality teaching | EEF 
(educationendowmentfoundation.org.uk) 

 

Evidence review: The effects of high-
quality professional development on 
teachers and students - Education 
Policy Institute (epi.org.uk) 

 

 

EEF Teaching & Learning Toolkit: 
collaborative learning strategies offer 
high impact (+6 months) for very low 
cost, based on limited evidence – but 
triangulated against other evidence from 
the EEF T&L Toolkit, collaborative 
practices are seen to be more effective 
than setting and streaming, or within 
class attainment grouping. 

1, 3, 4 

Develop a greater whole-school 
understanding and consistent 
practice of the explicit teaching of 
literacy, drawing on best practice 
from the National Literacy Trust, 
and embedding this practice 
across the curriculum. 

EEF Teaching and Learning Toolkit: 
reading comprehension strategies offer 
very high impact (+6 months) for very 
low cost, based on extensive evidence. 

 

EEF Teaching and Learning Toolkit: oral 
language interventions offer very high 

1, 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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impact (+6 months) for very low cost, 
based on extensive evidence. 

Purchase additional electronic 
devices (iPads) & convert existing 
conference room into an 
additional ICT suite to enhance 
the provision and access to digital 
learning technologies in lessons, 
lunchtime and after school study 
support. 

EEF Guidance Report:  Using Digital 
Technology to Improve Learning – our 
planned use of Century Tech to 
complement our existing portfolio of 
digital learning opportunities is in 
accordance with the 4 
recommendations of this report. 

 

EEF Teaching & Learning Toolkit: 
individualised instruction provides 
moderate impact (+4 months) for very 
low cost, based on limited evidence. 

1, 3, 4, 6 

Ensure that high impact teaching 
strategies and signposted 
activities are used to stretch and 
challenge all PP students, in 
particular HPA students 

EEF Teaching & Learning Toolkit: 

Metacognition and self-regulation, very 
high impact for very low cost 

4 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £189,500 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Targeted literacy interventions 
at Key Stage 3, based on 
identified need(s) from GL 
Assessment, delivered during 
the school day (e.g. 
registration time).  

Guidance from the National Literacy Trust 
2020/21 indicates that a forensic approach 
to diagnosing what interventions are 
necessary has a far greater positive impact 
than a generic intervention.  

 

EEF Teaching and Learning Toolkit: 
reading comprehension strategies can 
offer very high impact (+6 months) for very 
low cost, based on extensive evidence. 

 

Staff have received guidance on how to 
establish the reading age of a text prior to 
using it with a class (as per above EEF 
guidance). 

 

1, 4 

Expand our digital learning 
offer through the addition of 
Century Tech to our current 
portfolio (e.g. Hegarty Maths, 
Active Learn and Seneca). 
This will enable students who 
are not able to access school 

EEF Guidance Report:  Using Digital 
Technology to Improve Learning – our 
planned use of Century Tech to 
complement our existing portfolio of digital 
learning opportunities is in accordance 
with the 4 recommendations of this report. 

1, 4, 6 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://literacytrust.org.uk/resources/secondary-literacy-research-and-policy-guide-202021/
https://literacytrust.org.uk/resources/secondary-literacy-research-and-policy-guide-202021/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
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for any reason to continue to 
learn and make progress 
relative to their individual 
educational needs and starting 
points whilst providing 
instantaneous feedback on 
students’ progress in English, 
Maths and Science. It is 
compatible for use with mobile 
phones (which a greater 
proportion of students have 
access to compared to devices 
such as tablet or laptop 
computers). 

 

 

EEF Teaching & Learning Toolkit: 
feedback can provide very high impact (+6 
months) for very low cost, based on 
extensive evidence. 

 

EEF Teaching & Learning Toolkit: 
individualised instruction can provide 
moderate impact (+4 months) for very low 
cost, based on limited evidence. 

Small-group tutoring for 
multiple groups of between 2 
and 5 students in Key Stage 3 
and 4 provided through the 
school-led tutoring funding. A 
significant proportion of the 
pupils who receive tutoring will 
be disadvantaged, including 
those who are high attainers. 

EEF Teaching & Learning Toolkit:  small 
group tuition can offer moderate impact 
(+4 months) for low cost, based on 
moderate evidence. 

 

Gov.uk guidance on use of the school-led 
tutoring grant identifies group sizes of 
between 2 and 5 as optimum. 

 

EEF Teaching & Learning Toolkit: 
metacognition and self-regulation 
interventions can offer very high impact 
(+7 months) for very low cost, based on 
extensive evidence. 

1, 4 

Audit student home access to 
the internet and devices. 

Support with homework and 
space to complete revision 
available after school each day 
to all students.  

Offer greater opportunities for 
students to access school 
during holidays. 

Purchase appropriate and 
accessible revision materials 
for key stage 4 students 
identified as disadvantaged. 

EEF Teaching & Learning Toolkit:  
homework can provide high impact (+5 
months) for very low cost, based on very 
limited evidence. Homework clubs are 
included in EEF’s definition of homework. 

 

EEF Teaching & Learning Toolkit:  
summer schools and/or extending school 
time can provide moderate impact (+3 
months) for moderate cost, based on 
limited evidence. 

1, 4, 6 

Early intervention for those 
students in Year 7 not meeting 
age related expectations (SAS) 
in NGRT and PTM GL 
Assessment – including a peer 
tutoring programme of reading 
intervention. 

EEF Teaching & Learning Toolkit: peer 
tutoring can provide high impact (+5 
months) for very low cost, based on 
extensive evidence. 

 

EEF Teaching & Learning Toolkit:  small 
group tuition can offer moderate impact 
(+4 months) for low cost, based on 
moderate evidence. 

 

1, 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1031705/School-Led_Tutoring_Guidance.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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EEF Teaching & Learning Toolkit: 
metacognition and self-regulation 
interventions can offer very high impact 
(+7 months) for very low cost, based on 
extensive evidence. 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £50,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Appointment of non-teaching 
Year Leaders, Student Support 
Mentors & Targeted Support 
Lead to support students’ 
pastoral welfare through a 
detailed knowledge of each 
student within the year group as 
an individual. Analytics carried 
out using Go4Schools and 
PowerBi in order to track the 
performance of key individuals 
and groups. 

EEF Teaching & Learning Toolkit: 
behaviour interventions can offer 
moderate impact (+4 months) for low 
cost, based on limited evidence. 

 

EEF Teaching & Learning Toolkit: 
metacognition and self-regulation 
interventions can offer very high impact 
(+7 months) for very low cost, based on 
extensive evidence. 

 

EEF Teaching & Learning Toolkit: 
parental engagement can offer moderate 
impact (+4 months) for very low cost, 
based on extensive evidence. 

 

EEF Teaching & Learning Toolkit: social 
and emotional learning can offer 
moderate impact (+4 months) for very 
low cost, based on very limited evidence 

2, 3, 5 

Implementation of a stable 
careers programme that enables 
all 8 Gatsby Benchmarks to be 
experienced at multiple points 
throughout Key Stage 3 and 4, 
guided by evidence and the 
expertise of the trust’s Regional 
Strategic Advisor for Careers. 
Prioritise careers initiatives in 
Year 11 based on individual’s 
Risk of NEET Indicators (RONI). 

Gatsby Benchmarks:  Good Careers 
Guidance Report (2014) 

 

Gatsby Benchmarks:  Evaluation of Pilot 
(2021) 

 

DfE white paper - Skills for Jobs: Lifelong 
Learning for Opportunity and Growth 
(2021) 

 

DfE – Careers Strategy: Making the Most 
of Everyone’s Skills and Talents (2017) 

4 

Support improved attendance 
through personalised support 
and engagement with students 
and their parents/families from 

EEF - Rapid Evidence Assessment on 
Attendance Interventions for School-
Aged Pupils (2021) 

 

2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gatsby.org.uk/uploads/education/reports/pdf/gatsby-sir-john-holman-good-career-guidance-2014.pdf
https://www.gatsby.org.uk/uploads/education/reports/pdf/gatsby-sir-john-holman-good-career-guidance-2014.pdf
https://www.gatsby.org.uk/education/latest/evaluation-of-the-north-east-gatsby-benchmark-pilot-released
https://www.gatsby.org.uk/education/latest/evaluation-of-the-north-east-gatsby-benchmark-pilot-released
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/957856/Skills_for_jobs_lifelong_learning_for_opportunity_and_growth__web_version_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/957856/Skills_for_jobs_lifelong_learning_for_opportunity_and_growth__web_version_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/957856/Skills_for_jobs_lifelong_learning_for_opportunity_and_growth__web_version_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/664319/Careers_strategy.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/664319/Careers_strategy.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/projects/Attendance-REA-protocol-21092021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/projects/Attendance-REA-protocol-21092021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/projects/Attendance-REA-protocol-21092021.pdf
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the Attendance Manager and 
recently appointed Attendance 
Officer. Attendance rewards – 
weekly 100% and most 
improved. 

 

Removal of barriers to students 
accessing curriculum activities 
and/or those contributing to 
‘cultural capital’ (e.g. trips, music 
lessons, ingredients, construction 
PPE, uniform, PE kit, DoE…) 

EEF Teaching & Learning Toolkit: arts 
participation can offer moderate impact 
(+3 months) for very low cost, based on 
moderate evidence. 

 

EEF Teaching & Learning Toolkit: outdoor 
adventure learning has an evidence base 
indicating that outdoor adventure learning 
may have positive impacts on other 
outcomes such as self-efficacy, motivation 
and teamwork. Outdoor adventure 
learning may play an important part of the 
wider school experience, regardless of 
any impact on academic outcomes. 

3, 4, 5 

Continued use and development 
of alternative provision (AP) to 
support reduction in repeated 
exclusions and/or permanent 
exclusion. 

EEF Teaching & Learning Toolkit: 
behaviour interventions can offer 
moderate impact (+4 months) for low cost, 
based on limited evidence. 

 

3 

 

Total budgeted cost: £314,500. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Introduction & Context 

The school’s previous Pupil Premium strategy reached its conclusion in July 2021. At the time 

this strategy began, the school was operating under the framework of a previous Multi-

Academy Trust, the Northworthy Trust. When the school joined the Archway Learning Trust in 

Spring 2021, the decision was made to continue to implement the existing strategy – as much 

of the implementation of this had already begun in the Autumn term and the previous strategy 

was due to conclude at the end of that academic year. In addition to this, a staffing restructure 

for September 2021 was in progress – and it did not seem conducive to the design of a robust 

3-year strategy to redesign the plan that was in place so close to its conclusion. 

Review of Legacy Pupil Premium Strategy (2020/21) 

Improve attainment & reduce attainment gap 

Due to COVID-19, performance measures have not been published for 2020 to 2021, and 2020 

to 2021 results will not be used to hold schools to account. That said, there are some trends in 

the data generated by the school that give an insight into the extent to which the intended 

outcomes of the previous Pupil Premium Strategy (and catch-up strategy) have been met: 

A8 for Y11 students in 2021:   PP  =  42.1           nPP  =  49.5          Gap  =  -7.4 

A8 for Y11 students in 2020:   PP  =  35.3           nPP  =  52.3          Gap  =  -17 

Improved attendance of PP students 

Due to periods of partial school closures and high cases of individuals and/or classes self-

isolating from January 2021 onwards, attendance data from this point to the end of the year is 

not as robust in terms of demonstrating progress in this aspect of the legacy strategy.  

Data from September – December 2020:    PP = 92.1%   nPP =  95.3%     Gap = -3.2% 

This is, broadly, in-line with the attendance gap seen in previous academic years and so a 

different approach to improving the attendance of PP students has been identified as needed 

within the new strategy. There have been systematic changes to the whole-school attendance 

strategy since the school has joined the Archway Learning Trust – and parts of these focus on 

improving the attendance of students identified as disadvantaged. 

Reduced number of behaviour incidents for PP students 
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Due to periods of partial school closure, lockdown and isolation of students during the 

academic year 2020/21, the available data is not truly comparable to previous years in terms of 

drawing conclusions about the effectiveness of strategies to reduce behaviour incidents for PP 

students. There were significant improvements in the amount of behaviour points issued – but 

this is largely down to significant changes to the day-to-day operation of the school in order to 

mitigate the risk of infection from COVID-19 which have not been kept into academic year 

2021/22. 

The prevailing trend from previous years was a reduction in behaviour points and a narrowing 

of the gap between the higher number of behaviour points and exclusions issued to PP 

students compared to their non-PP peers. 

Supported by a new staffing structure within the pastoral teams in school, which took effect in 

September 2021, as well as other changes in approach to behaviour management since the 

school joined the Archway Learning Trust – it is anticipated to continue to reduce the total 

number of incidents and the gap seen between PP and non-PP students. 

PP students to access careers provision within school; engage with targeted 

enrichment and motivational provision in order to be more motivated to aim high and 

fulfil their potential 

The opportunity for students to engage as desired with all 8 Gatsby Benchmarks were 

significantly hindered due to the limited operation of schools, following DfE guidelines, during 

the 2020/21 academic year. Plans were put into place throughout the academic year to enable 

students to continue to engage with careers education in school across Year 7-11. Further 

targeted support was provided to those in Year 11 to ensure students were adequately 

supported in taking their next steps across the full range of pathways. 

Whilst slightly lower than the figure from 2020 (96%), the data shows that 93% of school 

leavers in 2021 stayed in education or entered employment – which is broadly in-line with the 

national average of 94%. 

 


